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Abstract  

This study examined the influence of out-of-field teaching on the teachers’ 
job performance in Akwa Ibom State. Secondary School teachers in the 229 
public schools in the state constituted the population. 3100 teachers 
randomly selected from five schools in each of the 31 Local Government 
Areas of the state made up the sample for the study (155 schools). Data were 
collected using the “Teachers” Job Performance Questionnaire” (TJPQ) and 
analyzed and tested at 0.05 level of significance using the Independent t-test 
statistics. Results revealed that teachers’ job performance is influenced 
significantly by their involvement in out-of-field teaching. Based on the 
findings, it was recommended that only teachers who have been certified in 
particular subject disciplines should be made to teach such subjects to serve 
as a check against the present-day falling standard of education.   

 
All development-oriented programmes, including the Millennium Development Goals 

(MDGs) adopted by the United Nations Organization at its 58th Annual Conference in September 
2005 (U.N. 2005), the National Development Plan (FGN, 2004), and priorities for human rights and 
development policies in the 21st  century (UNDP, 2000), among others, helplessly look up to 
“Education” for their successful implementations. This is so because both the manpower and the 
brainpower needed for the realization of all the lofty programmes are by-products of our school 
system. But unfortunately, it is sad to observe that “Education” itself in Nigeria is grossly helpless 
judging by the present-day declining fortunes in academic achievement of our youths. 

 
 In the immediate past, it was a common debate among academics whether the standard of 
education was falling. But recently, with abundant evidences that clearly prove beyond all reasonable 
doubts that the assertion is true, even the proponents of “high standard of education” in Nigeria have 
voluntarily thrown in the towel in submission to the truth that the standard of education in Nigeria has 
fallen to an embarrassingly abysmal level, including even the University education in Nigeria which 
has fallen sharply in the last 10 years, according to the World Bank report, published in the Vanguard 
newspaper (2001, November 7). Most recently, the chairman of the Nigerian Senate Committee on 
Education, Hon. Uche Chukwumerije, lamented that the standard of education in Nigeria in recent 
years has not only fallen, but that education in Nigeria is in shambles, and therefore, requires marshal 
action (NTA News 07/02/2011, 9.00pm). 
 
 With the present-day gross absence of reading-culture among our youths; ever-increasing 
cases of examination malpractices, including secondary school entrance examinations, Joint 
Admissions and Matriculation Board examinations, terminal/semester examinations, NABTEB, 
WASC, NECO, GCE, and degree examinations, aptitude tests, etc; possession of certificates/degrees 
that cannot be defended by the holders, and general strong aversion to studies, but quenchless thirst 
for university degrees including post-graduate  degrees, no one  can rightly deny the fact that our 
educational system has reached the point of near collapse. 
 
 The Nigerian society has acknowledged the falling standard of education in the country by 
reacting variously. While the upper social class has settled for sending their children and wards 
abroad for good quality education, the middle class opts for patronage of private schools. The 
universities choose to fortify themselves from the influx of practitioners of examination malpractices 
by conducting “post-JAMB tests” (which are equally reported to be marred by mercenaries) before 
provisional admissions are offered to would - be candidates. Employers of labour, including 
government departments, on their own rely on the conduct of ‘aptitude tests’ to screen candidates for 
employments, among numerous other measures. 
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 In this predicament, therefore, educationists believe that certain factors must be responsible 
for the sharp drop of the nation’s educational standard, which in the past, was rated among the highest 
few in the world. This study is one of such endeavours. It highlights the concept of out-of-field 
teaching as one of the major causes of the falling standard of education in Nigeria. It is against this 
background that the study was conducted to examine the influence of out-of-field teaching on the 
teachers’ job performance. “Out-of-field teaching” means the assignment of teachers to teach subjects 
for which they have little training or education (Ingersol, 1999). Shanker (1985) condemned out-of-
field teaching as education’s “dirty little secret”. Out-of-field teaching is one of the least recognized 
administrative problems in our schools system. Educators have, of course, long been aware of the 
existence of this hydra-headed monster, but despite the wide condemnation of the practice, the 
absence of accurate statistics on the syndrome has kept this problem largely unrecognized. 
 
 Another serious problem in the empirical measurement of the extent of unqualified teaching is 
the surprisingly little consensus on how to define a “qualified teacher”. Haertel (1991) observed that 
there is almost universal agreement that teachers are sine qua non in the school system and, moreover, 
there exists substantial empirical support for the reasonable proposition that students’ learning is 
affected by the qualifications of teachers. But there is a great deal of controversy concerning how 
much training and which kinds of preparation teachers ought to have to be considered adequately 
qualified. 
 
 Tryneski (1997) noted that the value of certification as an indicator of a qualified teacher is 
however, one of the issues most hotly debated. The kind of certification provided, the rigour of 
teacher certification requirements, and the quality of teacher training programmes, all vary widely. 
There is, for instance, heated controversy over whether teacher certification should or should not 
require a major or a minor in an academic discipline, rather than simply an education degree. Far 
more valid than certification as an indicator of a qualified teacher, many have argued, is the actual 
preparation teachers receive. 
 
 Chaney (1994) in Ingersol (1999) suggested that probably the most precise method of 
assessing teachers’ educational preparation is to count the actual number of undergraduate courses 
completed in any given field. But counting courses is also problematic. He noted that the absence of 
analyses of the actual course transcript (during school subject assignment) makes teachers to find it 
very difficult to accurately recollect the exact number of credits they have previously completed in 
different subjects. To him, a less precise but more reliable indicator of qualified teachers is whether 
they have a degree in the fields they teach. 
 
 Whatever the argument, there is a compelling need for teachers to be sufficiently qualified to 
teach school subjects to which they have been allocated, because to do otherwise is synonymous with 
a blind man leading fellow blind men. The result continues to be students’ poor academic 
achievement and the nation’s continued poor standard of education. The study hopes to examine the 
influence of the practice out-of-field teaching on teachers’ job performance. 
 
Method                                  

The research design employed in the study was causal comparative (EX-post facto). 
The research area was the 31 Local Government Areas of Akwa Ibom State. The population 

for the study comprised all teachers in the 229 public secondary schools in Akwa Ibom State. The 
total population of teachers stood at 7031 during the 2009/2010 academic session. To get a 
heterogeneous, yet normally distributed sample of the population to achieve the purpose of the study, 
the stratified random sampling procedure was used. Schools in Akwa Ibom State were first classified 
as urban and rural in their respective Local Government Areas. Five schools were randomly selected 
from each of the 31 Local Government Areas (155 schools). Two of which were in the urban and 
three in the rural areas, twenty teachers were selected from each school. From this method, 3100 
teachers served in the study. Relevant data for the study were collected using a researcher developed 
questionnaire, namely, ‘Teachers’ Job Performance Questionnaires’ (TJPQ). The TJPQ was a 36-item 
questionnaire designed for teachers to elicit information on how they were influenced by out-of-field 
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teaching. The instruments were given to experts in measurement for validation. After scrutinizing the 
instruments, they offered some useful suggestions that led to the modification and deletion of some of 
the items in the instrument.  
 
Research Hypothesis 

There is no significant influence of out-of-field teaching on the affected teachers’ job 
performance.  
 
Research Questions 

To what extent does out-of-field teaching influence the job performance of the affected 
teachers? 

 
Results of the Study 

The null hypothesis states that there is no significant influence of out-of-field teaching on the 
affected teachers’ job performance. In order to test this hypothesis, Independent t-test Analysis was 
used to compare the mean job performance between teachers affected by out-of-field teaching and 
those not affected. The obtained t-test value was tested and found significant at 0.05 level of 
significance. Hence the null hypothesis was rejected (see Table 1). 

This result means that job performance of teachers affected by out-of-field teaching showed 
significant mean difference from those not affected by out-of-field teaching. 
 
Table 1 
Independent T-Test Analysis of the Difference in Mean Job Performance of Teachers Due to 
Involvement in Out-Of-Field Teaching    

Groups n   SD t 

Out-of-field  
teaching-respondents 

 
1865 

 
32.22 

 
5.48 

 
 

    21.26* 

Non-out-of-field teaching- 
respondents 

 
1235 

 
36.42 

 
5.43 

 

*significant at 0.05 level; df = 3098; t = 1.96 
 
Discussion of Results 

The results of analyzing the data revealed that out-of-field teaching significantly negatively 
influences teachers’ job performance. This finding explains the poor academic performances of our 
students in public examinations especially in Mathematics, English Language and the Sciences. 
Ingersol (1999) reported that about one-third of public secondary Mathematics teachers do not have 
teaching certificates in Mathematics. He noted further that it is not any surprise that Science 
achievement is so low, given that even at 12th grade (SS3) level, 41% of public school students in 
Physical Science classes are taught by someone with neither a major nor a minor in either Chemistry, 
Physics, or Soil Science. 
 

It was assumed that adequately qualified teachers, especially at the secondary school level and 
especially in the core academic fields, ought to have, as a minimum prerequisite, at least a college 
minor in the subjects they teach. It was further assumed that for most teachers, it is difficult, at best, to 
teach well what one does not know well. In short, it was assumed that few parents would expect their 
children and wards to be taught, for example SS2 Mathematics by a teacher who did not have a minor 
in Mathematics, no matter how bright the teacher might be. But in actual practice that was found to be 
the case for hundreds of students. 
 

x 
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Ingersol (1999) found out that about one-third of all secondary school teachers who teach 
Mathematics do not have either a major or minor in Mathematics, Mathematics Education, or related 
disciplines like Engineering or Physics. About one-quarter of all secondary school English teachers 
have neither a major nor minor in English or related subjects such as Literature in English, 
Communication, Speech, Journalism, English Education or Reading Education. In Science, slightly 
lower levels -about one-fifth of all secondary school teachers – do not have at least a minor in one of 
the Sciences or in Science Education. Finally, about a fifth of Social Studies teachers are without at 
least a minor in any of the Social Sciences, Public Affairs, Social Studies Education, or History. 
 

Haggstrom, Darling-Hammond & Grissmer (1988) observed that some of the most important 
consequences of out-of-field teaching are however, probably those not easily quantified. The effect of 
being taught by a teacher without a strong background in a field may be just the kind of outcome not 
captured in student scores on short-answer, standardized examinations. Teachers assigned to teach a 
subject for which they have little background are probably more likely to overly rely on textbooks, 
and the kinds of learning obtained from textbooks are probably what standardized examinations best 
capture. But one can easily imagine the limitation imposed by a lack of subject background on a 
teacher’s ability to teach for critical thinking and to engage the students’ interest in the subject – the 
kinds of learning probably not well captured by standardized examinations. 
 

Goldhaber & Brewer (1997) noted that high levels of out-of-field assignments could also 
negatively affect the learning environment for all students in schools, not just for those students 
unlucky enough to be taught by out-of-field teachers. The assignment of the teachers to teach fields in 
which they have no training could change the allocation of their preparation time across their entire 
course that is, decreasing the amount of time they spend preparing for their other courses in order to 
prepare for the one(s) for which they have no background. 

 
 Ingersol (1999) pointed out that there are consequences for teachers to be considered. Having 
to cope with out-of-field assignments comes on top of an already burdensome teaching load for most 
public secondary school teachers. What is the impact on teachers’ sense of efficacy of having to teach 
course for which they have little formal background preparations? Preliminary multivariate analyses 
that Ingersol conducted with the Schools and Staffing Survey (SASS) shows that out-of-field 
assignment are associated with decreases in teachers’ moral and commitment. 
 
 With all the attendant problems and consequences of out-of-field teaching to both the teachers 
and the students alike, there is little wonder that the academic fortune of our schools continue to be on 
a steady decline. 
 
Conclusion 

In view of the findings of this study that out-of-field teaching negatively influences teachers’ 
job performance, this paper strongly submits that out-of-field teaching should be outlawed in the 
Nigerian school system if the nation’s standard of education must be raised. 
 
Recommendations                             

To achieve the much-desired objective of the Federal Government of Nigeria’s adoption of 
education as an instrument par excellence for effecting national development, this paper strongly 
recommends that: 

 
1. Teaching should be adequately professionalized, and in all respects, treated as such to remove 

quackery in its field of practice. 
2. Whatever the temptation and/or emergency situation, teachers without the basic training and 

academic competence in the subject-matter should not be assigned to teach a school subject. 
3. Regular recruitment of teachers should be conducted to fill all vacancies in our schools. 
4. Teacher education should be free and enticing at all levels to encourage applicants and 

secondary school leavers to enroll in Education Faculties.                        
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